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ATTITUDES TOWARD CURRICULUM I[SSUES AMONG
RURAL EDUCATORS IN TENNESSEE
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The Tennessee State Board of Education requires that curriculum
revision and development be an annual process resulting in a plan for
improving isstruction. The curriculum framework for local school

systems is specified by law. State Beurd of.Education regulations

state that: .

The State Board of Education shall establish broad goals

and objectives for the instructional areas. The goals of
education as set forth by the State Board of Education
including the goals and ebjectives established for elementary,
middle or junior high and high scheoi shall censtitute the
state curriculum framework and shall provide basis for °
carricolum plamming in loeal systems. School systens shall
base instructfonal programs upen the curriculum f ramework.
The State Department of Education shall develop curriculum
guides bysed upon the estaplished corriculum framework.

Each of these guides shall 1ist specific goals and objectives,
organizational requirements such as grade placement or sequence,
lists of essential topics, skills, concepts and an evaluation
Plan. Local school systems shall utilize the curriculum
guides made gvsilable by the State Department of Education or
shall submit comparable guides to be approved by the State
Board of Education on the recommendat ion of the Commigsioner
of Education prior ¢to implementastion.

(Rules, Regulations and Minimum Standards for the Governance
of Public Schools in the State of Tennessee, 1984, p. 34).

There are a number oF public school systems in Tennessee which

serve a predominantly rural clientele. Rural education poses unique

concerns and opportunities because of size, philosophy, and oftentimes,

a scarcity of resources and support personnel. Recently, there has

been increased concern for improving rural schools. Therefore, the

attitudes held by rural educators is important for a better understanding

of curriculum matters in the rural environment.



Statement of the Problem

This study involved a determination and ‘comparison of the
attitudes of rural public school teachers and admimistrators in

Tennessee concerning pertinent curriculum issues.

Significance of the Stud){

The studyv is significant because teachews and administrators
are actively involved in the planning and implementation of local
school curricula. It is generally agreed that the perceptions held by
butlding Tevel educators measurably influence what occurs iastructionally.
Student needs can best be served by a Schoel ¢rogcam supported by
well qualified personnel and a di;fersil’icd curriculum. The informat ion
extrapolated from the data in this study 1s useful in planming and
implement ing curriculum improvement.
Research Procedures

A questionnaire was used to determine the sttitudes of public
school teachers and administrators concerming selected curricular
1ssues in seven categories: curviculum development, course content,
schoo!l environment, i.ndivtdualued instguction, ohilosophtcal
parameters, student evaluation, gnd extracurricular activities. Those
crunties in Tennessee with a population of less than 40,000 were
categorized as rufal For the purposes of the study. (1980 Cencuy)
Questionngires werq distributed to 996 educators 4n eighty—il:ree
counties. The Statistical Analysis System was used ke analyze the data.
The Chi Square technique was used to determine the level of significance

of the data.



l. Course content should be deciiad by the teacher who {s
teaching the class.

PY Strongly ~
Stronglvy Agree Agree Disagree Msagree
No. y 4 No. Z No. z No. % C.S. Sig.(.05)
Administrator 21 13 32 20 94 59 13 8 61.0923 S
Teacher 97 15 329 51 193 30 29 4 - =
@ Approximately two-thirds of the teachers believed that course
content should be decided by the teacher teaching the class. Conversely,
two-thirds of the school administrators disagreed.
® 2. Homework is necessary fFor a good instrfuctional program.
Administrater 36 23 71 44 40 25 11 7 11.9878 S
Teacher 212 33 300 46 . 94 15 42 6
P Some two-thirds of the teachers and three-fourths of the schoo!
administrators thought that homework ie necessary for a good
instructional progran.
@ ) . 3. The main purpose of schools is to teach the basic skills.
Administrator 21 13 103 64 3 19 5 3 27.9948 S
Teacher 45 7T 481 74 122 19 0 0 ;
Both teachers and administrators agreed that the . in purpose “
A p of schoole is to feach the basic skills,
4. The best way to develop curriculur is to establish goals
and ohicctives-and then select books, materials and teaching '
strategtes th .. will be effective in the realizatioa of those goals,
Administrator 35 22 94 59 . !8 8] 13 8 70.7264 S
Teacher 319 54 246 i3 43 7 7 1 g
Most of the respondents agreed that material- Should he selected .
e in relation to established poals and objectives.
- .  Course content should t;é determined foint]y by the te.cher
and students., .
Adiinistrator 0 0 48 30 82 51 30 19 42.3213 S
o Teacher 20 R 328 5] 58 40 L2 6 e~




The administrators disagreed with the cofncept that course
“ ) content should be determined cooperatively by teachers and students.
. Only 54 percent of the teachers ggreed that this would be desirable.

Ql'
6. A high school dipioma should only be given to thpse who
have passed the state mandated proficiency test.

—_——— . L -

<

Administrator 40°" 25 --70. . 4. 47 29 2 2 5.0975
Teacher 165 25 - 245 38 201 31 37 -5
. Both groups were of the opinion that a high school diploma should

be granted only to those pagsing the proficicncy test mandated by -
Tennessee law. |

7. The most important role of the primcipal is his/her leadership
in currlﬁglum

Adninistrator 35 22 97 61 20 13 8 5 70.2962 S
Teacker 102 16 20] 31 186 29 159 29

School administrators felt that leadership in curriculum was a

-

major job responsibility. A majoritv of the teachers responding did
nol agree.

8. A strong athletic program is cssential in the tot al
educ.at ional development of many students.

Mnministrator 21 13 122 76 10 6 7 4 175.984%0 S
Teacher 55 8 160 25 378 38 55 8

&

Nearly 90 percent of the administrators in the study bvrceivvd the
athleti¢ program to be essential, Two-thirds of the teachers did net
dccept this premise.,

"9, Ability grouping is the most efffcient and effective means
for individualjzing instruction.

Administrator 18 24 94 59 t6 10 12 8 11.3951 S
Teacher 141 22 356 55, 127 20 24 4 :

[ 4

There was general agreement an this issue.

N.S.



10. The goal of education should be to enable each child to
develop a marketable skill by the end of high school.

Administrator 31 . 19 66 41 63 39 0 0 19.6095 S
Teacher 108 17 273 42 201 31 66 10

A majority of both groups supported the idea that a marketable
skill should be the result of a high school education.
11. The best teaching “takes place when teachers work as teams.

Administrator 26 16 67 - 42 63 39 4 2 12.7072 ]
Teachey 162 25 246 38 194 30 46 7

Both groups adhered to the philosophy that iﬁe‘bést"tedéhtng is.

when teachers work as teams.

12. Students should be taught that individuals representing all
cultural, economic, and racial backgrounds have made important
contributions to the growth and development of this country.

Administrator 80 50 73 46 5 3 2 1 12.0621 S
Teacher 239 37 341 53 44 7 24 4

A preponderance of the teachers and administrators revealed that
individuals representing diverse cultures have contributed to the
D .

development of this country.

13. Art and music are important to the development of the student
as other academic areas.

Administrator 29 18 31 19 83 52. 17 11 68.3163 §
Teacher 156 24 - 307 47 147 23 38 6

The administrators did not agfee that art and music are as important
as other academic subjects. However, the teacher group felt otherwise.

14. Course cont:znt should be determined by a written course of
study that i{s adhered to by every teacher in the system.

‘Administrator 38 24 112 70 10 6 ., 0 0 38.4048 S
Teacher 98 1S 360 56 160 25 30 5

A total of 94 percent of the administrators said that teachers
should follow a written course of study. Some two-thirds of the

teachers agreed that this would be sound policy.



"Administrator 69 43 73 46 12 8 6 L 79.8564

15. Teachers have che responsibility for providing input into
the total educational program within a school system,

Administrator 12 8 39 24 92 58 17 11 211,1087 S
Teacher 151 23 398 6l 60 9 39 6
Most teachers.(84 percent) expressed support for teachers .

involvement {m the total educational program. Over two-thirds of
the admin'strators did not agree that teachers have a resyonsibility
for providing input into the total ceducational program within the

school systenm.

16. Strict discipline creates a good environment for learning.

2]

Feacher 87 13 396 _ 6l 91 14 74 11
There was agreement among both groups that strict dtscipline
improves Lhe enviroment for learning.

}7. The curriculum should be designed to meet the needs of children
of varied exceptionalitics.

Moministrator 43 27\ 100 62 16 Ir 1 0 125021 S
Teachor 111 17 474 73 61 10 0 \)

The groups readily agreed that the needs of exceptional children
~hould be met through the curriculum.

8. A student should not¢ be promoted to o higher grade until
he/she has mastcred the requirements of their present grade,

Administrator 36 21 99+ 62 23 14 4 2 2.8823 N.S.

Teacher 116 18 400 62 95 15 34 S
Basic agreement existed that students should master the
requirements of their present grades before being promoted.

19. Grades shoyld be bagsed entirely on achicvement vather than
1 combinatian of effort and achievement,

Administrator I8 1! 23 14 94 Y 15 16 23.5209 S
[eacher "4 7 88 14 479 4 38 6

There was motual congent Detween the administrators and teachers

that effort should be considered with achievement whea assigning grades.

8



s ; .
20. Estra-c:urricular acr.ivules are a viml part of the wtal ’ .
curriculum of the schooh o : ) >,
. . ] o s,
. Admintstrstor 23 k95T 59 31 13 - 20 13 60.9581 S -
Teacher 55 8 2371 .36 304 L? 52 8
T.;e aémiﬂiatramr smie fml'ﬁ ektﬂ-mrtieular accivities. )
Intetes:ingly. a mjori:\“ (55 percen:) uf :he teache,rs thought t:hm.z L
extra—mrrimlar act ivicies were not vital to the Success of the
rnt:ﬂ currimlum. .-'. .
Summary Sta;enent : s =
) -8 . e
. , . . ¢
. The findings provided through this study should be helpful 5
" fn curriculum plénnlw ‘the development of an en¥ironment e «’5

for effective curgjculum decision-making in rural school systews.
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